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Abstract: High scores on standardized tests have long been regarded as a key measure of academic 

achievement and potential in many countries around the world, including Vietnam. However, recent 

studies have raised questions about the validity and usefulness of this approach, suggesting that high 

scores may not always be predictive of actual performance in real-life situations. This has important 

implications for education policy and practice in Vietnam, as well as for employers and students who 

rely on standardized test scores as a key criterion for academic and career success. This paper presents a 

case study of scores and actual performance in real life in Vietnam, based on a survey of 100 students 

and interviews conducted with educators, employers, and policymakers. The relationship between 

scores on standardized tests and actual performance in academic and career settings, as well as the 

factors that influence this relationship - such as soft skills, access to resources, and intrinsic motivation - 

reveals that there are certain factors affecting students’ performance that need to be addressed.  
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1. Introduction  

High scores on standardized tests have long been regarded as a key measure of 

academic achievement and potential in many countries around the world, including 

Vietnam. This approach to measuring academic success assumes that students who 

perform well on standardized tests possess the necessary knowledge and skills to succeed 

academically and professionally. However, recent studies have questioned the validity and 

usefulness of this approach. 

Within Vietnam’s centralized system, pupils are expected to follow the National 

Curriculum Program in all subjects, and to take a high-stake assessment called the National 
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High School Graduation Examination at the end of Grade 12 (An Nguyen, 2023). 

Although Vietnamese remains the official national language, English is increasingly 

recognized and has become the dominant foreign language in Vietnam. The National 

Foreign Language Project (NLFP) was launched in 2008 aimed at improving English 

language performance of young Vietnamese by 2020. This in turn led to English national 

textbooks and the English National Examination being revised. A new series of English 

textbooks from Grade 1 to Grade 12 were first introduced from 2012 to 2018, marking a 

shift from the previous grammar-translation focus towards a new communicative 

competency approach in teaching and learning the English language for Vietnamese 

students. In terms of knowledge content, these new courses were claimed to provide 

systematic, cyclical, and theme-based guidance that can help students’ use English as a 

communicative tool, to develop deeper language knowledge and understanding of 

international cultures and to use English beyond classroom contexts (An Nguyen, 2023).   

One concern with using standardized tests as the sole measure of academic 

achievement is that the focus is often on specific content knowledge and skills, rather 

than broader cognitive abilities such as critical thinking and problem-solving. This 

narrow focus can result in students being skilled in memorizing and regurgitating 

information but lacking the ability to apply that knowledge in real-life. In contrast, those 

who may struggle with standardized tests but who possess strong problem-solving and 

critical thinking skills may excel in normal day-to-day scenarios. 

Standardized tests are often designed to measure a student’s ability to recall and reproduce 

information, and less room to use that information in creative and innovative ways. This can 

limit their potential to develop important skills such as creativity, entrepreneurship, and 

leadership, which are highly valued in today’s fast-changing and competitive global economy. 

They do not always account for socio-economic and cultural differences among students, 

which can lead to unfair and inaccurate evaluations of academic potential. For example, those 

from low-income families may not have access to the same resources and educational 

opportunities as students from wealthier families, which can affect their performance in 

standardized tests. Furthermore, cultural differences in learning styles and communication can 

also impact on a student’s ability to perform well in these tests. 

How useful standardized tests are as a measure of academic achievement and potential 

may be evident where high scores in the national university entrance examinations do not 

always correlate with actual academic performance in university. A number of students who 

scored poorly in their university entrance examinations went on to do well academically, 

while some who scored highly struggled at university and after graduation. It is suggested 

that standardized test scores are not always predictive of future academic success or 

performance in the workplace. Factors such as high school scores, involvement in 

extracurricular and community service activities are likely to be better predictors of success 

than standardized test scores. If these tests are not always indicative, then other measures of 

academic achievement and potential must be considered. Recent studies question the validity 

and usefulness of measuring academic achievement and potential by looking at high scores 
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in standardized tests. They may not be a true reflection of actual performance in real life nor 

take account of socio-economic and cultural differences among students. 

This paper tries to find answers to the research question: what, and how, are the key 

factors that affect students’ performances in foreign language learning? 

2. Literature review 

The debate over the relationship between high test scores and actual performance in daily 

life has been ongoing for many years. On the one hand, proponents of standardized testing 

argue that high scores are a reliable and valid measure of academic achievement and potential. 

They maintain that students who do well on standardized tests are likelier to achieve high 

grades, get into prestigious universities, and secure well-paid jobs. On the other hand, critics of 

this theory argue that high marks do not necessarily reflect a student’s real-life ability.  

One study that reviews the scores on standardized tests is that of An Nguyen (2023). He 

found that standardized test scores were the strongest predictor of academic performance in 

college, even after considering other factors such as high school grades and socio-

economic status. The findings suggest that students who perform highly are more likely to 

do well at college and forge successful careers. 

However, other studies challenge this view, suggesting that high scores on standardized 

tests may not always predict how one performs in real-life. For example, Bailey (1996), 

Bhola, Impara, & Buckendahl (2003) found that high scores on a standardized test of 

analytical thinking did not correlate strongly with actual performance in real-life, such as 

solving practical business problems. Similarly, Bui & Nguyen (2016) found that measures 

of cognitive ability, not only linguistics competence, may affect success in life.  

Moreover, some studies have suggested that the emphasis on standardized testing may 

have negative consequences for students, particularly those from disadvantaged 

backgrounds. It could result in a narrowing of the curriculum and less time devoted to 

subjects such as science, social studies, and the arts, leading to a negative impact on 

students’ learning and development. 

In Vietnam, standardized testing has traditionally played a significant role in the education 

system, where there is a strong emphasis on academic achievement. These tests are used as a 

primary means of assessing a student’s performance. Students are required to take a series of 

high-stakes standardized tests at various stages of their education, including the high school 

entrance and graduation examinations, as well as the university entrance examination. 

However, recent research has raised questions about the validity and usefulness of this 

approach. While standardized test scores positively correlate with academic achievement, 

the relationship may not be as strong as some had assumed, and non-cognitive factors such 

as motivation and self-regulated learning can be stronger predictors of academic 

achievement than standardized test scores. 
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Similarly, a number of studies by Hamid et al. (2013), Ngo (2017), Nguyen (2017), 

Pham (2020), Van Huy Nguyen & Hamid (2021) found that standardized test scores did 

not strongly correlate with performance in problem-solving and critical thinking skills 

exercises. They also found that students who performed well on standardized tests did not 

necessarily do well in real-life tasks that required the application of knowledge and skills. 

These findings have important implications for education policy and practice in 

Vietnam. They suggest that the focus on standardized testing may not be the most effective 

means of assessing student performance or predicting academic and career success. 

Instead, it may be necessary to place more emphasis on developing non-cognitive skills, 

such as motivation, self-regulated learning, and problem-solving. 

Another factor to consider is that standardized tests may not always measure the skills 

and knowledge that are most relevant to real-life situations. For example, many focus on 

memorization and the recall of facts and formulas, rather than on the ability to apply 

knowledge and skills to new and complex problems. This means that students who perform 

well on standardized tests may not necessarily have the ability to succeed in real-life 

situations where critical thinking, creativity, and problem-solving skills are often more 

important. This may be particularly true in fields such as the business environment, where 

success often depends on innovation, thinking outside the box, and adapting to change. 

In addition to limitations in predicting real-life performance, standardized tests also 

have other potential drawbacks. For example, they may perpetuate inequalities by favoring 

students from privileged backgrounds who are more exposed to the kinds of knowledge 

and skills that these tests focus on. They may also lead to a narrow focus on test 

preparation and teaching geared to the tests, rather than on more holistic approaches to 

education that prioritize the development of a broad range of skills and knowledge. 

Furthermore, the pressure to perform well in these tests can lead to stress and anxiety 

among students, potentially undermining their motivation and desire to learn. 

Given these concerns, it is important to consider alternative approaches to assessing 

academic achievement and potential in real-life situations. One method is performance-based 

assessment, which involves evaluating students’ ability to apply knowledge and skills to 

everyday problems and tasks. Such assessments can include tasks such as essays, projects, 

simulations, and addressing real-life issues, which test the use of higher-order thinking skills 

such as analysis, synthesis, and evaluation. Research has shown that performance-based 

assessments can provide a more valid and reliable measure of students’ ability to apply 

knowledge and skills to everyday scenarios than standardised tests (Xuan Minh Ngo, 2022).  

Another approach is to focus on the development of non-cognitive factors such as self-

control, determination, and social-emotional skills. These factors are increasingly being 

recognized as important predictors of academic and career success, as they help students 

overcome challenges, persist in the face of difficulties, and build positive relationships with 

others. Strategies for developing these factors can include practicing mindfulness, setting 

goals, self-reflecting, and creating opportunities for collaborative learning and peer support 

(Lý Công Khanh, 2022). 
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3. Methodology 

To investigate the relationship between high scores and actual performance in real-life 

situations in Vietnam, the author designed a study that included a survey of 100 students 

and interviews with educators, employers, and policymakers, from a range of universities 

and fields of study, ensuring a diverse representation of experiences and perspectives. 

The survey included both quantitative and qualitative questions to gather a comprehensive 

understanding of the relationship between high scores and actual performance. To measure 

high scores, the students were asked to report their scores on the standardized tests commonly 

used in Vietnam, including the National High School Graduation Examination, the University 

Entrance Examination, and English language proficiency examinations. To measure actual 

performance, they had to report their university course grades, their participation in 

extracurricular activities and internships, as well as involvement in research projects or other 

academic pursuits outside of their coursework. 

The survey included questions about students’ confidence in the correlation between 

scores and performance. In other words, students were asked whether they felt confident 

and if their language usage was proficient if they achieved high scores, and vice versa. 

They were also asked to give opinions on how they felt about their examination results, 

and whether the scores really reflected their ability.   

The author also conducted, recorded, and analyzed semi-structured interviews with 

educators, employers, and policymakers to gain insights into their perspectives on the 

relationship between high scores and actual performance. Purposive sampling was used to 

select a diverse group of participants who represented different sectors and levels of 

experience. The interviews focused on the following topics:  

The relative importance of high scores and actual performance in their respective fields. 

The factors influencing the relationship between high scores and actual performance. 

The potential drawbacks of relying solely on high scores to measure academic 

achievement and potential. 

The author identified key themes and patterns in the data, and included quotes from the 

interviews to illustrate the perspectives and experiences of the participants. 

4. Results and discussion 

Analysis of the survey data and interview transcripts revealed several key findings 

regarding the relationship between high scores and actual performance in real-life 

situations in Vietnam and associated influencing factors. The author found that high scores 

on standardized tests positively correlated with academic performance in university, but 

were not always predictive of how students coped in real-life situations such as internships 

and extracurricular activities. While some high scoring students also demonstrated strong 
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performance in real-life situations, others struggled to apply their knowledge and skills in 

practical contexts, and vice versa. 

A big part of participants reveal confusion between actual performance and score in 

general, because a lot of them do not seem to believe that all the score sheet are the unique 

and measurable indicators of students’ ability. For the convenience of analyzing, the 

responses are categorized into aspects of correlation, relation of scores and success, access 

to resource, and soft skills. 

Interviews with educators, employers, and policymakers were aimed at finding the 

correlation between scores and actual performance. Many participants noted that while high 

scores may be a helpful indicator of academic potential, they were not sufficient on their 

own. In addition to high scores, soft skills such as communication, teamwork, and problem-

solving are essential for success in the workplace, and intrinsic motivation is critical for 

long-term career satisfaction and growth. They argued that too much emphasis on high 

scores and not enough on the development of soft skills and intrinsic motivation may lead to 

a mismatch between academic achievement and actual performance in the workplace. This, 

in turn, can lead to frustration and dissatisfaction for both employers and employees, which 

is in line with the findings of Pham & Doan (2020), Van Huy Nguyen & 

Hamid (2021), Xuan Minh Ngo (2022). 

One of the most serious concerns is that some students cannot use the English language 

correctly despite achieving high scores in several English examinations. The in-depth 

interviews revealed that a large number of students have exceptionally good examination 

skills so that the scores do not always reflect their ability. This is quite common in the 

context of Vietnamese education where students receive good scores in English 

examinations, but they cannot use English fluently outside classroom (Chi Nguyen, 2015).  

In addition to the importance of soft skills and intrinsic motivation, the author also 

found that access to resources played a crucial role in determining actual performance in 

real-life situations. For example, students with access to high-quality internships or work 

experience opportunities were more likely to develop practical skills and knowledge 

relevant to their future careers. This allowed them to apply what they had learned in the 

classroom to real life, and to develop a better understanding of the demands and challenges 

of their chosen professions. 

Furthermore, students with access to mentors or other sources of guidance are better 

equipped to navigate the complexities of the academic and professional worlds. Mentors 

can introduce them to the skills and knowledge that are most valued in their respective 

fields, as well as advising how to build relationships with colleagues and stakeholders. 

Such belief is compatible with the findings of Lý Công Khanh (2022). Students can also 

offer feedback and support as they work to develop their skills and knowledge, and can 

help other students to identify and pursue opportunities for growth and advancement.   

The findings suggest that educators, employers, and policymakers in Vietnam should 

take a more holistic approach when assessing academic and career potential; i.e. one that 

takes into account the importance of soft skills, access to resources, and intrinsic 
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motivation, in addition to standardized test scores. This may involve creating more 

opportunities for students to develop their soft skills, such as through internships, 

extracurricular activities, and mentoring programs, as well as ensuring they have access to 

high-quality resources and guidance. This can better prepare students for success in the 

complex and ever-changing world, which is mentioned by Le Ha et al. (2014). 

The interviews with educators, employers, and policymakers also highlighted the 

importance of soft skills and intrinsic motivation in determining actual performance in real-life 

situations, which are considered by Kane (2016), Kurz (2011). Educators emphasized the need 

to provide students with opportunities to develop their soft skills, such as communication, 

teamwork, and problem-solving, in addition to their cognitive skills, and to encourage them to 

pursue their passions and interests. Employers emphasized the importance of soft skills in the 

workplace and expressed a preference for candidates who demonstrated strong interpersonal 

skills and a willingness to learn and adapt. This is a little different from the findings of Hamid 

et al. (2013). Policymakers emphasized the need to balance the focus on standardized tests 

with a broader recognition of the importance of soft skills and intrinsic motivation for 

academic and career success, and to provide resources and support to enable students to 

develop these skills (Duong, 2019; Gilquin, 2020; Dang et al, 2020; Dang et al, 2023).  

Overall, the findings suggest that high standardized test results may not always be 

predictive of actual performance in real-life situations in Vietnam, and that other factors, 

such as soft skills, access to resources, and intrinsic motivation, also play an important role 

(Bui, 2016; Brookes et al., 2018). These findings have important implications for education 

policy and practice in Vietnam, as well as for employers and students who rely on 

standardized test scores as a key criterion for academic and career success. 

One key implication is the need for a broader definition of success in education and 

the workplace in Vietnam. While academic achievement and high scores may be 

important indicators of knowledge and proficiency, they are not the only predictors of 

success (Bailey, 1996). Soft skills, practical experience, and social capital all play 

important roles in professional success, and therefore should be emphasized in both 

education and career development. 

Moreover, the emphasis on high scores and academic achievement in Vietnam’s 

education system may lead to a narrow focus on rote learning and memorization, rather 

than promoting critical thinking and problem-solving skills (Le Ha et al, 2014). This can 

create a skills gap between what is taught in school and what the workplace needs, as 

employers increasingly value employees who can think creatively and rise to challenges. 

As such, educational reform is needed to promote the development of practical skills and 

experiential learning (Nguyen, 2017). 

Furthermore, the findings of the case study highlight the importance of soft skills in the 

workplace. These include communication, teamwork, and adaptability and they are 

increasingly being valued by employers, as they enable employees to work effectively in a 

team and to respond to change. However, developing soft skills can be challenging as they 
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are not easily quantifiable or measurable. This presents a challenge for educators and 

employers who need to find effective ways to assess and develop these skills. 

Some researchers have suggested using competency-based education (CBE), which focuses 

on the development of specific skills and competencies rather than simply accumulating credits 

or completing courses. CBE has found to be effective in promoting the development of soft 

skills, as it provides students with clear learning objectives and assessments aligned with 

specific skills and competencies. However, implementing CBE requires significant resources 

and institutional support, which may be a challenge for many educational institutions. 

The findings also highlight the importance of social capital in professional success. This 

refers to the networks of relationships that individuals have with others, including friends, 

family, and colleagues. These networks can provide access to information, resources, and 

opportunities that individuals may not otherwise have. In the context of Vietnam, where 

personal relationships and networks are highly valued, social capital may play an important 

role in professional success (Pham & Doan, 2020). 

The traditional education system has long emphasized the importance of academic 

achievement as a key determinant of career success. Students are expected to perform well 

on standardized examinations and academic assignments to get into prestigious universities 

and secure well-paid jobs (Nation, 2016). However, relying solely on examination scores 

for professional success can be limiting, as it can perpetuate existing inequalities and 

exclude individuals who do not have access to these networks. In addition, it does not 

necessarily reflect an individual’s actual abilities or potential in daily life.  

Academic achievement is undoubtedly important, as it reflects a student’s mastery of 

fundamental concepts and their ability to apply them to various contexts. However, it is not 

the only factor that determines professional success. Practical skills, such as problem-

solving, communication, and teamwork, are equally important in life. Employers value 

individuals who can effectively collaborate with others, think critically, and come up with 

creative solutions to complex problems. These skills are not necessarily taught in the 

traditional classroom setting and may require real life experience or training.  

Furthermore, social capital, or the networks and connections an individual has can also 

play a critical role in career success. For example, individuals with access to influential 

networks may have an advantage in securing job opportunities or advancing their careers. 

Social capital can also provide access to information, resources, and support that can be 

critical in individuals achieving their goals. However, relying solely on social capital for 

professional success can also be limiting, as it can perpetuate existing inequalities and 

exclude those without access to these networks.  

As such, it is important to promote a balance between academic achievement, practical 

skills, and social capital in education and career development. This can be achieved 

through a variety of ways, such as incorporating into the curriculum more experiential 

learning opportunities, securing internships and cooperative education programs. These 
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opportunities give students hands-on experience and the opportunity to develop practical 

skills while building their professional networks. 

Educational institutions can also provide students with resources and support to help 

them develop their social capital. For example, universities can offer mentorship programs 

or networking events where students can connect with alumni and other professionals in 

their fields. Such programs can provide students with valuable insights into their chosen 

industries and potential career paths, as well as an opportunity to develop meaningful 

relationships with mentors and colleagues.  

Employers can also play a critical role in promoting a balance between academic 

achievement, practical skills, and social capital in career development. For example, 

training programs to help employees develop practical skills or mentoring schemes to help 

them build their professional networks. Additionally, employers can prioritize diversity 

and inclusion to ensure that all employees, regardless of their social capital, have access to 

opportunities for professional growth and advancement.   

While academic achievement is important for career success, it is not the only factor 

that determines success. Practical skills and social capital also play critical roles in 

navigating real-world situations and achieving professional goals. Consequently, it is 

important to promote a balance between these factors in education and career development, 

and to provide students and employees with the resources and to succeed. 

Another important factor that emerged from the study is the role of intrinsic motivation 

in academic and career success. This refers to the internal drive to learn and achieve. It 

comes from being genuinely interested in a topic or task, rather than from external rewards 

or punishments. The survey data showed that students who were intrinsically motivated 

were more likely to perform well academically and to report high levels of satisfaction. 

This suggests that educators should focus on fostering students’ intrinsic motivation by 

providing them with opportunities to explore their interests and passions, and by creating a 

supportive and engaging learning environment. 

While high scores are still greatly valued in Vietnam’s education system, they may not 

necessarily predict success in the workplace. There is a need for education reform that 

promotes the development of practical skills and experiential learning opportunities, as 

well as the cultivation of soft skills and social capital. Implementing such reform may be 

challenging, but it is necessary in order to prepare students for success in today’s 

workplace (Xuan Minh Ngo, 2022). 

5. Conclusion 

In considering the findings from this case study in Vietnam, clearly high scores on 

standardized tests may not always be indicative of actual performance in real-life 

situations. While cognitive skills are undoubtedly important, other factors such as soft 
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skills, access to resources, and intrinsic motivation also play crucial roles in academic and 

career success. This study provides important insights for educators, employers, and 

policymakers, who can use this information to improve their practices and better prepare 

students for success in the modern world. 

One key takeaway is the importance of developing students’ soft skills. These refer to a 

set of personal attributes, such as communication, teamwork, and problem-solving abilities 

that are critical for career success. The survey data showed that students who participated 

in extracurricular activities and internships were more likely to possess these skills, 

suggesting that such experiences can help them develop the skills needed to succeed in the 

workplace. Educators and employers should work together to provide opportunities for 

students to develop their soft skills, both inside and outside of the classroom.  

The study also highlights the importance of providing resources and support to students, 

particularly those from disadvantaged backgrounds. The results showed that students with 

access to resources such as tutoring, mentorship, and financial aid were more likely to 

perform well academically, regardless of their standardized test scores. This suggests that 

policymakers should prioritize policies and initiatives that aim to reduce inequality in 

access to educational resources and opportunities, hence ensuring that all students have the 

chance to reach their full potential. No matter how good scores at examination are, students 

can just prove its credibility by well-performing in real life. More practice is needed for 

students today.   

Conflict of interest: No conflict of interest.  

References 

An Nguyen. (2023). Mind the gap between English textbooks and test papers: a corpus-based discourse from 

Vietnam. Research Square. DOI: https://doi.org/10.21203/rs.3.rs-2624635/v1  

Bailey, K. M. (1996). Working for washback: a review of the washback concept in language testing. 

Language Testing, 13(3): 257-279. https://doi.org/10.1177/026553229601300303 

Bhola, D. S., Impara, J. C., & Buckendahl, C. W. (2003). Aligning tests with states’ content standards: 

Methods and issues. Educational Measurement: Issues and Practice, 22(3): 21-29. https://doi.org/10.1111/ 

j.1745-3992.2003.tb00134.x 

Brookes, G. & McEnery, T. (2018). The utility of topic modelling for discourse studies: A critical evaluation. 

Discourse Studies, 21(1): 3-21. https://doi.org/10.1177/1461445618814032. 

Bui, T.T.N. & Nguyen, H.T.M. (2016). Standardizing English for educational and socio-economic betterment 

- A critical analysis of English language policy reforms in Vietnam. In: Kirkpatrick, R. (eds) English 

language education policy in Asia. Language policy, Vol. 11. Springer, Cham. https://doi.org/10.1007/ 978-3-

319-22464-0_17 

Chi Nguyen, L., Obaidul Hamid, M. & Renshaw, P. (2015). English in the primary classroom in Vietnam: 

students’ lived experiences and their social and policy implications. Current Issues in Language Planning, 

17(2): 191-214. https://doi.org/10.1080/14664208.2016.1089629 

https://doi.org/10.21203/rs.3.rs-2624635/v1
https://doi.org/10.1177/026553229601300303
https://doi.org/10.1111/
https://doi.org/10.1177/1461445618814032
https://doi.org/10.1007/%20978-3-319-22464-0_17
https://doi.org/10.1007/%20978-3-319-22464-0_17
https://doi.org/10.1080/14664208.2016.1089629


 

 

 

 

Nguyễn Trí Trung 

 91 

Dang, T. N. Y., Webb, S., & Coxhead, A. (2020). Evaluating lists of high-frequency words: Teachers’ 

and learners’ perspectives. Language Teaching Research. https://journals.sagepub.com/doi/pdf/10.1177/ 

1362168820911189 

Dang, V.T.T. & Nguyen, T. (2023). Foreign language reading anxiety and its correlation with reading test scores. 

In: Cheng, E.C.K., Wang, T., Schlippe, T., Beligiannis, G.N. (eds.) Artificial intelligence in education 

technologies: New development and innovative practices. https://doi.org/10.1007/978-981-19-8040-4_13  

Duong, T. M. (November 2019). The high school exit examination in foreign languages in Vietnam: current 

practices. Vietnam Language Assessment Symposium. Hanoi, Vietnam. https://www.britishcouncil.vn/sites/ 

default/files/vlas_presentation_duong_thu_mai.pdf 

Gilquin, G. (2020). Using corpora to foster L2 construction learning: A data-driven learning experiment. 

International Applied Linguistics, 31 (2). https://doi.org/10.1111/ijal.12317  

Hamid, M. O., Nguyen, H. T. M. & Baldauf, R. B. (2013). Medium of instruction in Asia: context, processes 

and outcomes. Current Issues in Language Planning, 14(1): 1-15. https://doi.org/10.1080/14664208.2013.792130 

Kane, M. T. (2016). Explicating validity. Assessment in Education: Principles, Policy & Practice, 23(2): 

198-211. https://doi.org/10.1080/0969594X.2015.1060192  

Kurz, A. (ed.). (2011). Access to what should be taught and will be tested: Students’ opportunity to learn the 

intended curriculum. In Elliott, S. N., Kettler, R. J., Beddow, P. A. & Kurz, A. (eds.), Handbook of 

accessible achievement tests for all students: Bridging the gaps between research, practice, and policy. 

Springer Science + Business Media. https://doi.org/10.1007/978-1-4419-9356-4_6 

Kurz, A., Elliott, S. N., Wehby, J. H. & Smithson, J. L. (2010). Alignment of the intended, planned, and 

enacted curriculum in general and special education and its relation to student achievement. The Journal of 

Special Education, 44(3): 131-145. https://doi.org/10.1177/0022466909341196 

Le Ha, P., Ha, V.H. & Dat, B. (2014). Language policies in modern-day Vietnam: Changes, challenges and 

complexities. In: Sercombe, P., Tupas, R. (eds.) Language, education and nation-building. Palgrave Studies 

in Minority Languages and Communities. Palgrave Macmillan. London. https://doi.org/10.1057/9781137455536_12 

Lý Công Khanh. (2022). English as a global language: An exploration of EFL learners’ beliefs in Vietnam. 

International Journal of TESOL & Education, 3 (1). DOI: https://doi.org/10.54855/ijte.23312  

Nation, I. S. P. (2016). Making and using word lists for language learning and testing. John Benjamins 

Publishing Company. 

Ngo, X. M. (2017). Diffusion of the CEFR among Vietnamese teachers: A mixed methods investigation. 

Asian EFL Journal, 19(1): 7-32. 

Nguyen, H. T. M. (2017). Models of mentoring in language teacher education. Springer. https://doi.org/10.1007/978-

3-319-44151-1 

Pham, M. & Doan, B.N. (2020). English as a medium of instruction (EMI) in Vietnamese universities: Policies of 

encouragement and pedagogies of assumption. In Le Ha, P. & Ba Ngoc, D. (eds.) Higher education in market-

oriented socialist Vietnam. Palgrave Macmillan, Cham. https://doi.org/10.1007/978-3-030-46912-2_14 

Van Huy Nguyen & M. Obaidul Hamid. (2021). The CEFR as a national language policy in Vietnam: 

insights from a sociogenetic analysis. Journal of Multilingual and Multicultural Development, 42(7): 650-

662. DOI: 10.1080/01434632.2020.1715416 

Xuan Minh Ngo. (2022). English assessment in Vietnam: status quo, major tensions, and underlying 

ideological conflicts. Asian Englishes. DOI: 10.1080/13488678.2022.2132128 

https://journals.sagepub.com/doi/pdf/10.1177/%201362168820911189
https://journals.sagepub.com/doi/pdf/10.1177/%201362168820911189
https://doi.org/10.1007/978-981-19-8040-4_13
http://www.britishcouncil.vn/sites/%20default/files/vlas_presentation_duong_thu_mai.pdf
http://www.britishcouncil.vn/sites/%20default/files/vlas_presentation_duong_thu_mai.pdf
https://doi.org/10.1111/ijal.12317
https://doi.org/10.1080/14664208.2013.792130
https://doi.org/10.1080/0969594X.2015.1060192
https://psycnet.apa.org/doi/10.1007/978-1-4419-9356-4_6
https://doi.org/10.1177/0022466909341196
https://doi.org/10.1057/9781137455536_12
https://doi.org/10.54855/ijte.23312
https://doi.org/10.1007/978-3-319-44151-1
https://doi.org/10.1007/978-3-319-44151-1
https://doi.org/10.1007/978-3-030-46912-2_14
https://doi.org/10.1080/01434632.2020.1715416
https://doi.org/10.1080/13488678.2022.2132128

	Nguyễn Trí Trung*
	Received on 9 February 2023. Accepted on 27 April 2023.
	Subject classification: Linguistics.
	1. Introduction
	2. Literature review
	3. Methodology
	4. Results and discussion
	5. Conclusion
	References

